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ABSTRACT 

The supervision of interns in fiald settings has 
traditionally posed problems for university faculty membars. Miila 
most profassors would agraa that supervision of interns is important, 
it is ganerally viewed as an add-on to an already full complament of 
responsibilities* Tha present study was designed to axamina the 
affacts of a faculty faadback systam on the supervision of interns. 
It would appear that several kay alaments that provad successful in 
this instance could be adrpted hy faculty at othar universities * A 
sample of a supervisor's visit report form used by faculty to provide 
feedback is attached. ( Author/ JD) 
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Abstract 



Tha suparvislon of interns in fiald settings has 
traditionally posed problems for univarsity faculty 
mambars* While most profasaors would agree that 
supervision of interns is important, it is ganarally 
viewed as . an add-on to an already full complaraant of 
rasponsibilitiae- The present study was designed to 
examine the affects of a faculty feedback system on the 
supervision of interns* /It would appear that several key 
elements which proved successful in this instance could 
ba adapted by faculty rat other universities* 
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The profassional developmanc of preservlce taachers requiras that 
students be provldsd with quality intarnship programs CWargner & Aldinger, 
1984). Opportunities fur practice and systemic feedback are essential for th 
develojjing teaehar CReith, Polsgrove, Frlcks Goh St Eekertj 1985), Most 
educators would agree that supervision of this process is a most important 
responsibility (Rolider, Pierce * Van Houtenp Molcho & Ylevitch, 1985). Yet^ 
the reward system of a university (p?.^Qmotion , tenure * merit pay) frequently 
does not take into account the supervision of interns- 
Persons employed as faculty in university settings are typically expactac 
to work in three major areas; teaching, research/scholarship and service. 
Those faculty who are associated with professional preparation programs 
(education, social work, psychology) are often required to be supervisors of 
students in practicum settings as wall. While most professors in these 
situations would agree that supervision is an important job and one which 
should be competently donej it is generally viewed as an add-on to an already 
full compliment of responsibilltias. 

Chairpersons of education departments are typically placed in the 
unenviable position of requesting that faculty engage in work which requires 
travel to sites* observations and conferences* all of which can be very time 
consuming (Pierce * 1978| Pierce* Perelman & Cody, 1981) and for which there is 
little or no pay off within the university structure* 

Improving the process of supervision of interns both qualitatively and 
quantitatively in light of the typical university demands of faculty time and 
eKpertlse present a substantial challenge (Bennle* 1972 | Morris* 1974; Warger 
a Aldinger* 1984), 
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The praasnt itudy tepresents the initial phase of a research project 
designed to examaine the key elements of a successful supervision package* 
The first phase was designed to encourage all faculty members to be involved 
in the supervision process to Increase the number of classroom observations of 
interna i and to provide written feedback of observations to the intern^ the 
cooperating teacher and the depsrtinent chairperson. 

The principles of positive reinforcement and feedback (Van Houten, 1980| 
Whytei Van Houten St Hunter^ 1983) were incorporated into a faculty feedback 
system. 

Faculty Feedback System 

The faculty feedback system consisted of two major components, 

1- Initial Faculty Meeting 

The first department faculty meeting of the fall semester was 
devoted to the topic of internship supervision* A discussion was held on 
the importance of the internship for the student ^ for good working 
relations between university and public schools and for collaborative 
research efforts. Faculty were all in agreement that the Internship was 
an important aspect of the various .training programs within the 
department. Who should be involved in supervision? How many site visits 
should be made during the semester? What kind of feedback should be 
provided for the intern and cooperating teacher? These were questions 
which had not heretofore been systematically addressed by faculty. At 
this meeting it was decided thati 

a, all faculty would be Involved In the supervision process , 
b» a minimum of five visits for each intern should be made, 
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c nil %aculty wuld use the sama observation/data sheet 
(s*-3 Figure !)« 

Insert Figure I About Here 

0.. these observation forms could become part of the faculty 
members portfolio for the annual review process* Tht 
observation/data sheets were desisgned in multiple copies. 
One copy each was to be provided to the Intern ^ the cooperating 
teacher, the university aupervlsor and the department 
chairperson* 
2- Series of Memos 

Data on the number of observations of Interns and of the written 
comments was analyzed (see Figure 2) and a series of four memos was 
designed - 

Insert Figure 2 About Here 

The first provided praise for participation In the supervision 
process and gave specific feedback on the number of %*lsits that a faculty 
member had made (see Figure 3)* . . 

Insert Figure 3 About Here 

The next memos provided praises specific feedback and suggestions 
regarding the nature of comments which might prove helpful (see Figure 
4), 

Insert Figure 4 About Here 

o 

ERIC 
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Results and Analysis 

This study proved to be highly successful for the eighty-one interns and 
nineteen faculty who participated. During the two weeks o£ baseline a total 
of fourteen visits each week were recorded. Once the Faculty Feedback System 
was implemented 5 the number of weekly site visits ranged from eighteen to (see 
Figure 5) forty-one with a mean of twenty-seven* All faculty members from 
Instructors to full professors were assigned Interns in public schools or 
social service agencies* A total of 406 site visits were recorded for the 
fall semester. 

Insert Figure 5 About Here 

The use of the above strategy to enhance the delivery of supervision to 
Interns made an important contribution to the organigatlonal health of the 
college and the university • While field experience had enjoyed support as an 
essential component of professional training in educations administrative 
encouragement for it has not always been perceived by education faculty or by 
school professionals. Our work has placed student-teacher supervision in a 
place of heightened focus, a condition that had not existed at our institution 
for more than a decade* The implication is that this stratagy may have 
transferability to other Institutions wishing to enhance intership 
supervision. 

Borne distinct benefits resulted from the woi:k described here* Firsts the 
faculty feedback strategy was a major component of a justification statement 
for adjusting the faculty to student ratio for professional education courses 
at our university* Prior to our dqcumentation of visits the faculty to 



student ratio for Gours^s in the college was 14il, Following eKtensive 
arguinintation by our da^an to cantral administration, suppofted by our data, 
this ratio was changed «q llil^ Clearly j what lad to the ^institutional poliGy 
change was the new evid^snce, systematically obtalnadj of cha extensive time 
cQromltraent supetvislon clinical sattlngs required* Our obligation now that 

suparviiion has bean Institutionally highlighted Is to focUi on qualitative 
measures that could not ba adequately addressed In the initial phase of our 
work* 

A second baneflt fcom tha implementation of this faculty feedback syitera 
was that area schools r^^aponded positively to the strong presence of our 
faculty in their classrooms. While avldence was undeniably rinecdotal , the 
perception of the change in supervisory practice was noted by school people 
and was welcome news to those in adralnls tratlve roles within the university^ 
Often our faculty was a^^le to provide ideas and resources for other teachers 
at t ha school and represented an important professional contact for teachers 
and school admlnistrato't-s* Simply stated, we gained enortaouily in "good 
will*" In our judgment the active collaboration of higher education faculty 
and public school educators in training members of the profession is probably 
the Way teacher preparat dLon programs ought to operate* 

A third contributl&»^ of this intanslfied effort at achieving better 
Intetn iupervision is UT^rfoubtedly the most Important, Out itudents at the 
university who have made substantial commitments to engage in study to become 
teachers deserve the bes ^ training we can provide* While our students* 
evaluation of campus-bas«ed Instruction has generally been strongly positivai 
thelt perception had bee^n that once student teaching began , they were largely 
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on their own* That raviaw of the internship eomponent was simply tiot 
acceptable and had to be corrected. 

Next Steps 

While use of the feedback systam work raported here certainly mat our 
expectations for heightening attention toward supervision of interns, in many 
ways our work is just beginning. In order to advance the quality of tha 
internship a number of actions eaam indicated. In tha naxt phase of our wo^k, 
a number of these activities will be addressed* They are listed below with 
brief commentary to suggest their significance in Improving our Ceaeliir 
education programs* 

1) The content of the supervisory report needs to be analysed* Bimplp^ 
put* some supervisory reports were better than others. What 
normative basis for that judgment can be made? What generalkatiotts 
can be made about tha reports? Can we find common thf^ada that 
suggest shortcomings in our campus-based instruction? 

2) Faculty development to enhance supervisory perf ormanca ma/ appear t o 
be desirable* If that is the cases what should be the nacuri of tli^«t 
training effort and how can its ef f ectivaness be maasuted? 

3) Data from cooperatiang teachers in schools and from out scudent 
teachers might be collected to determine strength and wea^iiaiaei of 
current supervisory efforts* 

4) Faculty loads for supervision may need to be redefinad* It Is 
obviously more convenient to make visits to 5 interns aaaigned to a 
single school than to visit the same number of interns located at 
schools throughout the region* If we institutionally Value having 
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faculty engaged in supervlstcjn is part of ctoeir Instrti^itional 
respDnalbllitles J what constltutii justlf l^tmclon for n^st being 
assigned studant-taacher supeJrvliion? 

5> The relationship of the intarnslilp to other components of the teache 
education process needs to be exaraineds By focyilng nr^ly on the 
internship we may fail to ,^ee theintlre conAttnyuin of ^ore- 
professional training and inappropriately de -^alui cerc^iin components 

6> The selection of cooperating teachers needg to ba addf^^ssed and 

guidelines established for who thiea Indlvidr-^^ali shall be. Can wa 
attain an appropriate match between the eoop^ stating te^mehar and the 
goals of the training program? On what bagl-^ are prosp»-*active 
cooparatlng teachers rejected? 
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SUPERVISOR'S VISIT REPORT 



Figure 1 



Joilcge of Educaiion ^Socia! Services □ Elementary Education Program 

Department of Professional Education 4? □ Reiponiive Teacher Program 

Curriculum Development □ American Primary Education Progfam 

□ Secondary EducaEion Program 

UVM Supervisors should complejc a visiJ report for each visit made to a sEudent*s praciicum placement. One copy of the report shuuld be given 

to the student, one copy lo the cooperadnf teacher, one copy to the department, ^nd one copy reEained by Ehe UVM supervisor, 
DaEei Visit M 



Student:, 



Time of Observation: From. 
Type of Placement: . _ 



ACTIVITIES «^ STUDENT BEHAVIOR 



Sehooi DistrtFrj 

Cooperating Teacher: 



COMMENTS 
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Figure 3 



Tlie University of Vermont 



COLLEGi OF EDUCATiON AND SOCIAL SlRVjCES 
PROFiSSjONALiDUCATlON^CURniCULUMDEVfLOPMENT 
WATiRMAN BUILDING. BURLINGTON. VERMONT 0S40S 



Dr, Mary MsNeil Pierce 
Profaasional Education and ' 
Curriculum Development 
533 Waterman Building 
University o£ Vermont 
Burlington, Vermont 05405 

Dear Mary: 

I want to bring each PECD faculty member up-^to^date on our 
efforts to Improve the level of internship supervision* 

While quantitative measures such as those listed below do 
not necessarily reflect the character of the actual supervisory 
visits they can be useful indices of our desire to support our 
students , 

During the fall semester^ PECD has 81 student teachers 
assigned to area schools. They are being supervised by 19 faculty 
from PECD* 

As of October 28, 1983, 121 supervisory visits have been 
completed, as evidenced by the forms faculty have submitted. 

My records indicate that you have responsibility for 2 
interns, and that as of today you have completed a total of 5 
visits to them. 

I appreciate very much your efforts in student taacher 
supervision. We are engaged in demanding yet important work when 
we spend time in schools working with our undergraduates. A 
great deal of effort goes into these visits and they are often 
difficult to schedules * given the many other responsibilities each 
of us has* You should know that our presence in schools with our 
students is a highly visible response from the college and one 
much noted by school teachers and administrators. I will be 
providing weekly feedback for the remainder of the semester* 
Let "3 keep up the good work. 



With Much Appreciation, 

Russell M. Agne 
Chairperson 



An iL c| II a i i> n [s ci r t ii n i t y K in pi u y u r 



Figure 



The University of Vermont 

COLLEGE OF EDUCATION AND SOCIAL Sf RVlCtS 
PR0FiSS10NALiDUCAT!0N4CURRlCULUM DEVELOPMENT 
WATERMAN iUILDING, BURLINGTON. Vf RMONT 05405 




To PECD Faculty Supeirvising Iriterns, 



Dear* Marys 

This is fiiy third letter of the semester to you reporting the status of 
intern supervision in the department. Our efforts continue fo go eHtrernely 
well* As of November 21, 1983, a total of 314 supervisory visits have been 
rrtade by 19 faculty assigned to our fll interns^ Last week, during a meeting 
with Deans Rbruseato and Tesconi to discuss faculty loads, I called attention 
to the systematic effort PECD faculty is making and has historically made to 
support student teachers. They were particularly pleased that we would be 
able to provide documentation of our efforts should it fce needed to make the 
case for more realistic student-faculty ratios with UVM administration. They 
wanted me to tell you how encited they are with your efforts and encouraged a 
coTit inuat ion of this reporting practice. It was clear that these efforts are 
in our best professional interest. 

For purposes of updating you personally on your contribution to this 
effort, rny records indicate that you are responsible for the supBrvision of 8 
interns and that you have completed E5 visits as recoY^ried on reporting forms 
submitted to meii fldditional forms, now with four copy capability minus the 
messy carbon paper, can be obtained from Connie Palmisano in the departmsnv 
office. The new forms require a bit of pressure to print through properiy, 
and pen has been recommended instead of pencil, 

1 would like to offer my reactions to the commentary on the forms I have 
read. The visit summaries suggest that interns are being informed of what 
asoects of their teaching are going well and what needs improvement | 
appropriate oraise and encouragemeni is provided | evidence of follow-up on 
selected instructional skills is evident from visit to visit. With the helo 
of f^ary Pierce 1 have identified several categories of specific reporting to 
student teachers. These are listed below for your possible use in gLiicing the 
observat ional-'teaching process.* 

Suggested. Commentary for Student^^eacher Observation Forms 

^Praise instructional efforts^ curriculum that is going well, 
^Encourage continuing efforts the intern is makingto improve areas of 
performance. 

*Bive clear statements' of . what to, avoid when that kind of clarity can 

be eHplicitly made. 
♦Recommend the use of specific curriculum materials, linking the intern 

with resources you know about. 
♦Correct "bad habits" such as the popular. "O.K., 0, K- , □- K- " 
♦Suggest techniques for solving tough instructional acacemic and 

behavioral problems, make professional recommendations. 

In summary, your efforts in student teaching Bupervision this semester 
are aoprsciated. Let us try in the several short weeks that remain to pis'e 
our students clear and specific sugcestions on their performance so that they 
will be well appraised of their status before the final conference. Surprises 
at the final conferences are not likely to be well received. 



RMR i vw 



SincerBly, 

Russell M, flgne. 

Chairperson 

PECD 

An iCciUiii C> n p II ri II n i t y itinijiny*»r 
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